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“I HAVE FOUND THAT THE RUBRICS ARE LIKE THE BUILDING BLOCKS THAT HELP ME GET THE BEST
MARKS THAT | CAN ACHIEVE”

“| LIKE BEING ABLE TO SEE THE RUBRIC DESCRIPTORS THAT STUDENTS IN HIGHER YEAR LEVELS
HAVE BEEN GIVEN BECAUSE IT GAVE ME SOME TO AIM FOR.”

“| WOULDN'T BE WHERE | AM TODAY WITHOUT HAVING THESE RUBRICS AS THEY CHALLENGED ME
T0 PUSH MYSELF TO REAGH NEW HEIGHTS"

“| REALLY LIKE IT WHEN THE TEACHERS GIVE ME EXAMPLES OF WHAT EACH BOX IN THE RUBRIC
REPRESENT. IT HELPS ME TO UNDERSTAND WHAT I NEED TO DO TO ACHIEVE THE NEXT LEVEL”

“IT IS SO GOOD THAT THE DESCRIPTORS IN THE RUBRICS DO NOT CHANGE BETWEEN YEAR 7 AND
YEAR 12. WHEN | FIRST ARRIVED IN YEAR 7 1 HAD NO IDEA WHAT ANYTHING ON THE RUBRIC MEANT,
BUT NOW THAT | AM IN YEAR 10 | KNOW THE RUBRIC SO WELL THAT | DON'T EVEN NEED T0 LOOK AT
IT FOR PARTS OF MY ASSESSMENT TASK.”
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STANDARD VS DEVELOPMENTAL MODELS

« ASSESSMENT OCCURS AFTER INSTRUCTION IS COMPLETE

o TEACHERS DON'T QUESTION EACH OTHERS’ DATA OR
STRATEGIES

« TEACH WHOLE CLASS AT ONCE, WITH A BIT OF HELP FOR
THE LOWER KIDS AND A BIT OF EXTENSION FOR THE TOP
KIDS /F POSSIBLE

e COMPARES STUDENTS TO NORMS AND FOCUS ON WHAT
STUDENTS Z4NNOT DO

« DEFICIT THINKING: STUDENTS MUST BE AT A CERTAIN
YEAR LEVEL NORM AND | MUST CORRECT ALL THE
DEFICITS THEY HAVE

Ben Lawless & Adele Hudson

o ASSESSMENT IS USED TO IMPROVE TEACHING

o TEACHERS HOLD EACH OTHER ACCOUNTABLE BASED ON THEIR
DATA AND TEACHING STRATEGIES THEY USE

o TARGETED TEACHING AS MUCH AS POSSIBLE - IDEALLY
INDIVIDUALLY BUT EVEN 3-5 LEVELS IS USUALLY SUFFICIENT

o COMPARES STUDENTS TO CRITERIA AND FOCUSES ON WHERE
STUDENTS ARE READY 70 LEARN

o DEVELOPMENTAL THINKING: ASSESSMENT TELLS ME WHERE A
STUDENT IS IN THEIR DEVELOPMENT AND | TEACH THEM FROM
THERE
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SCORES

= DON'T PROMOTE GROWTH MINDSET
= DON'T HELP IMPROVEMENT

= MAKE STUDENTS FEEL ‘JUDGED’

= GAN'T INFORM DECISIONS

= HARD TO INTERPRET

= INACCURATE REPORTING
= PARENTS THINK AN “A” MEANS SOMETHING, BUT IT USUALLY DOESN'T
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NORM VS CRITERION-REFERENCING

= COMPARE PERFORMANCE TO OTHER STUDENTS « COMPARE PERFORMANCE TO CRITERIA
= EXAMPLES = EXAMPLES
= AUSTRALIAN CURRICULUM « DRIVING TEST
= STATE CURRICULA
o CE e = NCEA (N2)
. ATAR = SKILL-BASED RUBRICS (WHEN WRITTEN CORRECTLY)
= NAPLAN
= GOOD FOR: = GOOD FOR:
= ADMISSIONS = TARGETING INSTRUCTION
= DIAGNOSING LEARNING DISABILITIES « MEASURING PROGRESS

= GATHERING SYSTEM-LEVEL DATA
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DIFFICULTY OF

« WE RECORD OUTCOMES BUT NOT INPUTS

* NAPLAN
* WHAT DO SCHOOLS DO DIFFERENTLY T0 PRODUCE DIFFERENT RESULTS?
* HAVE CONFOUNDING FACTORS BEEN DISREGARDED?

* TEACHER LEVEL
* DO TEACHERS RECORD THEIR TEACHING STRATEGIES AND BEHAVIOURS?

o IFDATA IS IMPOSSIBLE TO INTERPRET, WHY GATHER IT?
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OF DATA

* DATA COLLECTION TAKES TIME BUT MOST ISN'T USED TO IMPROVE TEACHING
* SO WHY COLLECT IT?

* OTHER USES
* SUMMATIVE REPORTING
« TEACHER ACCOUNTABILITY
* EDUCATION ACT

o ASSESSMENT SHOULD BE FOR TEACHING
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THE GURRICULUM IS

DEVELOPMENTAL

\eraitken

A\ ying and Spirit



Zequence hirkorical
cuenkr, deuelopmenkr
and periodr

— hizstorical people

Sequence

and events

Usze histarizal
kerms and
concepts

Identify and select
different kinds of
questions about the
pask ko infarm
hizkarical ingquirg

Evaluate and
enhance these
questions

AUSTRALIAN

ldentify a range
of questions
about the pazt
toinform a
histarical inguiry

|dentify
quiestions o
inform an
historical inguiry

|dentifu amd
locate relevant
SOUNSEs, WUSing

ICT and ather

methods

Identify the arigin,
purpose and conkexk
of primary and
zecondary sources

REICULUM HISTORY SKILLS

Procesz and
spnthezize
infarmation from a

range of sources for

use as evidencs inan
historical argument

Evaluate the
reliakility and
uscfulness of primary
and zecondary
EOMICGE

Identify the origin
and purpase of
primary and
secondary sources

Locate, compare,
seleck and uss
informatian From a
range of sources as
cvidence

DOirzw concluzions
about the usefulnes=
of zources

ldentify and describe
pointz of view,
atkitudes and values
in primary and
secandary sources

Drarlaplrale, parlinalarly
Femefl oo aod sopllanel Fooo

rFramarangr

wlkalare

|dentify and
lozate arange
of relevant
sOurces

ocate information

clated bo inguiry

cxkionz in a range
of sources

Compare information
fram a range of
SOMrCES

|dentify points of
view in the past
and present

Historical questions and research

Analysis and use of sources

Dievelop kexts
[particularly
narratives] which
incorparake source
makerials

ze arange of
COMMnication
forms (oral,
graphic, written]
and digital
technologies




CREATING

\Zamaitken
r I?'l n?.nlﬁ ;-nES(:irﬁ



WHY USE PROGRESSIONS?

o TELL STUDENTS WHAT THEY CAN DO
e TELL STUDENTS HOW TO GET BETTER
 MUCH MORE DETAILED FEEDBACK

* CAN SHOW STUDENT PROGRESS OVER YEARS

e MOST WITHIN-YEARS ASSESSMENT ISN'T EQUATED SO THAT IT MEANS SOMETHING
* PARENTS (ETC) INCORRECTLY ASSUME AN ‘A" MEANS SOMETHING
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HOW

* WRITE SKILL-BASED RUBRICS THAT GONFORM TO GERTAIN GUIDELINES
* CRITERIA MUST DESCRIBE INCREASING QUALITY OF PERFORMANCE
* NO AMBIGUOUS LANGUAGE
* NO COUNTS OR PSEUDO-COUNTS

* RECORD ASSESSMENT DATA ELECTRONICALLY

* ANALYSE DATA
* PERFORM GUTTMAN ANALYSIS ON LARGE DATA SETS
* THIS CAN BE USED TO INFER CRITERIA DIFFICULTY
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LEVEL P

LEVEL N

LEVEL L

LEVEL J

LEVEL H

LEVEL F

LEVELD

LEVEL B

Students at this level discuss historical concepts

Students at this level evaluate the reliability and purpose of
sources

Students at this level evaluate sources and historical events

Students at this level analyse sources and can find
authoritative sources

Students at this level critique sources, and can use historical
context in their writing

Students at this level draw connections between different
historical concepts

Students at this level use multiple sources and can research
independently

Students at this level write descriptively about history and
explain features of sources

Students at this level discuss historical information in detail
and use a variety of sources

Students at this level can apply historical knowledge to answer
questions

Students at this level can write clearly and explain simple
historical ideas

Students at this level can make detailed historical observations

Students at this level can make accurate suggestions about
historical material

Students at this level can find historical information

Students at this level can perform simple actions with sources

Students at this level can list information



JANE PATEL - HISTORY PROGRESS REPORT 2019

Students at this level can
O LEVEL H

write clearly and explain
Students at this level ca
apply historical knowledg' O
to answer questions
Students at this level discuss

simple historical ideas
O LEVELF  nistorical information in detail

and use a variety of sources
Students at this level ca
make detailed historica
observations KEY

End of 2018
® End of Semester 1 2019
® End of Semester 2 2019
@ Average student achievement by end of Semester 2 2019
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= Assessment #1 (archaeology dig report) [

= Assessment #2 (artefact study .

Ry

= Assessment #3 (website evaluation)

= Assessment #4 (Spartan soldier historical

fiction)




WHAT CAN YOU DO WITH A DEVELOPMENTAL PROGRESSION?

GET STUDENTS TO TRACK THEIR OWN PROGRESS

SHOW STUDENTS WHAT IMPROVEMENT LOOKS LIKE

TARGET TEACHING OF NEW SKILLS AT THE RIGHT LEVEL
DESIGN ABILITY BASED GROUPINGS AND TEACHING MATERIAL

\eraitken

A\ ying and Spirit



TEAGHING

\Zamaitken
r I?'l n?.nlﬁ ;-nES(:irﬁ



CLINICAL
 TEACHING

&

_ MODEL



TARGETED TEACHING

» RUBRICS DIAGNOSE STUDENT “ZONE OF ACTUAL DEVELOPMENT” (ZAD)

* DESIGN INDIVIDUAL INTERVENTIONS TO TARGET “GOLDILOCKS ZONE™ OR “ZONE OF PROXIMAL
DEVELOPMENT” (ZPD)

* OR GROUP STUDENTS WHO NEED SIMILAR INTERVENTIONS
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Explore Humanities

Geography

Humanities > Geography > Topics

Topics

Assessment

Interconnections

Murray Darling Basin

Murray Darling
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Introduction
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HISTORY COMPOSITE RUBRIC
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GEOGRAPHY COMPOSITE RUBRIC
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